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Abstract 

Sports are vital for the physical, social, and emotional growth of children and adolescents, providing 

opportunities for teamwork, skill development, and healthy competition. However, playgrounds and 

collaborative activities like physical education often become hotspots for bullying, with about 28% of 

students globally reporting such experiences. This significantly impacts their participation and 

undermines essential skills like communication, conflict resolution, and leadership key components of 

team spirit. The current paper investigates school bullying in Indian schools through qualitative case 

studies conducted in Mysore City, highlighting the nuanced experiences of victims and bystanders. 

Findings reveal that victims suffer from diminished self-efficacy and heightened anxiety, which severely 

limit their ability to contribute effectively to group activities. Additionally, bullying fosters a toxic 

environment that fractures peer relationships and erodes trust. Addressing bullying is critical to nurturing 

team spirit in schools. The paper discusses a few cases of school bullying and advocates for inclusive 

strategies that empower Outsiders, who represent the largest group among bystanders but often remain 

passive through education and training programs. These initiatives aim to address their fears and equip 

them with effective intervention techniques. It also emphasizes the role of Defenders who can support 

victims while facing challenges themselves. Strengthening teacher-student relationships is essential to 

fostering a positive school climate where all students feel safe to act against bullying. By mobilizing 

Outsiders and Defenders alike, schools can create an environment conducive to collaboration, respect, 

and unity, ultimately fostering a culture where every student can thrive both individually and as part of a 

team. 
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Introduction 

Bullying is a significant concern in Indian schools, affecting a substantial number of students 

and impacting their social, emotional, and academic development. School bullying is a 

pervasive challenge that negatively impacts the social, emotional, and academic well-being of 

students. It is a deliberate, repeated, and harmful behavior directed at an individual or group, 

often taking advantage of a power imbalance (Olweus et al., 1996) [14]. The power imbalance 

may stem from differences in physical strength, social standing, or access to sensitive 

information that can be used to harm or control others (Thornberg et al., 2018) [39]. These 

behaviors often create a climate of fear and exclusion, undermining the sense of safety 

essential for a productive learning environment. This paper examines bullying in Indian 

schools, integrates data from an Exploratory Research study in Mysore City with qualitative 

case studies highlighting the nuanced experiences of victims and bystanders. It attempts to 

focus on the impact of School Bullying on victims, playground dynamics, and team 

achievements, while proposing strategies to empower both victims and bystanders to mitigate 

these challenges.  

 

Participant Roles in School Bullying  

Understanding the dynamics of school bullying involves recognizing the various roles that 

individuals play in these distressing situations. The primary participants include the bully, the 

victim, and a critical group of “witnesses” known as “Bystanders”.  
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Bullies, Victims and Beyond 

 The Bully: This is the individual or group that initiates 

harmful actions against others. Their motivations can 

vary, including a desire for dominance, attention, or 

retaliation for perceived wrongs. 

 The Victim: The target of bullying often suffers from 

physical, emotional, and psychological harm. Victims 

may display signs such as withdrawal, anxiety, or a 

decline in academic performance. (Olweus et al., 1996) 
[14].  

In addition to the bully and victim, bystanders play a crucial 

role in shaping the dynamics of bullying situations. According 

to Salmivalli et al. (1996) [40], bystanders can be categorized 

into 

different types based on their responses:  

1. The Assistant: A bystander who actively supports the 

bully by helping to carry out harmful actions. 

2. The Reinforcer: Someone who indirectly encourages 

bullying behavior, often by laughing at or approving of 

the bully's actions. 

3. The Defender: A bystander who intervenes or supports 

the victim, either directly or by reporting the bullying to 

an authority figure. 

4. The Outsider: A passive bystander who remains 

uninvolved and chooses not to take sides, often 

perpetuating the cycle through silence (Salmivalli et al., 

2008) [23]. 

 

 
 

Fig.1: Distribution of Participant Roles in School Bullying 

 

In the current study, the distribution of these participant roles 

is indicated from Fig 1. As illustrated, the data reveals that 

Outsiders make up a substantial portion of bystanders. In this 

context, their inaction directly or indirectly perpetuates a 

culture of bullying rather than mitigate it as found in our 

previous studies (Bala et al., 2022; Bala et al., 2023) [1, 2]. 

Several factors contribute to this phenomenon: 

1. Fear of Retaliation: Many Outsiders may feel threatened 

by the potential consequences of intervening, especially 

if they perceive the bully as powerful or aggressive. 

2. Lack of Confidence: Some individuals may doubt their 

ability to handle the situation effectively, leading them to 

remain passive observers rather than active participants in 

resolving conflicts. 

3. Social Dynamics: Peer pressure and the desire to fit in 

can also discourage Outsiders from taking a stand against 

bullying, as they may fear being ostracized or targeted 

them (Vveinhardt & Fominienė, 2020) [34].  

Therefore, it is crucial to focus on transforming the outlook of 

Outsiders and to empower them through education and 

training programs that address their fears and equip them with 

effective strategies for intervention. Which would aid in a 

positive school climate that prioritizes collaboration, support, 

and respect for all individuals involved. 

 Case 1: The Importance of Defenders in Preventing 

Bullying 

A compelling case study illustrates the significant impact 

defenders can have in bullying situations. Priya (name 

changed), a seventh-grade student and member of her middle 

school basketball team, witnessed her fellow student Vikram 

(name changed) being bullied repeatedly in the corridors and 

on the playground by a group of classmates. During one 

incident on the playground, the bullies deliberately targeted 

Vikram, leading Priya to take action. Priya's courageous act of 

standing up against the bullies not only inspired some of her 

peers but also demonstrated how defender intervention can 

effectively disrupt bullying behavior. By intervening, she 

created a moment of solidarity that challenged the bullies' 

actions and provided support to Vikram. This highlights the 

critical role defenders play in shifting the dynamics of 

bullying situations. 

Despite her bravery, Priya faced backlash and retaliation from 

the bullies following her intervention. Initially hesitant to 

inform an adult about the situation, she felt isolated and 

unsupported. This case exemplifies that while defenders can 

inspire positive change and foster an environment of support, 

they often encounter substantial personal challenges when 

institutional support is lacking. 

The experiences of defenders like Priya underscore the 

importance of creating supportive structures within schools. 

Effective anti-bullying programs should not only empower 

students to act as defenders but also provide them with the 
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necessary resources and support systems. Research indicates 

that school-wide prevention strategies, such as those outlined 

in programs like Olweus and KiVa, can significantly reduce 

bullying behaviors by fostering a culture of inclusion and 

respect (Olweus et al., 1991; Kärnä et al., 2011) [12, 11]. Such 

efforts will not only reduce instances of bullying but also 

ensure that victims receive the support they need to flourish 

academically and socially.  

 

Types of Bullying 

Bullying manifests in various forms, each with distinct 

implications for victims. Verbal bullying, which includes 

name-calling, teasing, and derogatory remarks, is the most 

common type reported among students in Indian literature 

(Thapa et al., 2024; Ranjith et al., 2019) [29, 21] and in the 

current study. This form of bullying can severely impact a 

victim's self-esteem and confidence, making them less likely 

to engage in team sports or collaborative activities. For 

instance, in Case 2, Shruthi (Name changed) a 6th class 

student of a small private school faced constant name-calling 

from her classmates calling her “Eli” (Kannada) translating to 

“little mouse” in English. They usually either excluded her 

from games altogether when the PT teacher wasn’t around or 

was selected last for the group in any game.  

Physical bullying, which involves direct harm such as hitting, 

pushing, or damaging personal belongings, is the second most 

common form of bullying. It is the most visible type and often 

leaves tangible evidence on the victims. This form of bullying 

can cause both short-term pain and long-term psychological 

consequences, leading to a decline in the victim's emotional 

and social well-being. 

In addition to verbal and physical bullying, social bullying, 

characterized by exclusion, spreading rumors, and body 

shaming, is also alarmingly prevalent. Such behaviors not 

only harm the victim's emotional well-being but also disrupt 

the social dynamics within teams, leading to a toxic 

environment that stifles collaboration and mutual support 

(Evans et al., 2016) [9]. For instance, in Case 1, the student 

who was ostracized by peers further withdrew from team 

activities, further isolating themselves and diminishing the 

overall team spirit.  

Another emerging form of bullying is cyberbullying, which 

occurs through digital platforms (Thomas et al., 2015) [30]. 

This includes sending hurtful messages, sharing private 

information, or creating fake profiles to harass or embarrass 

the victim. The 24/7 nature of cyberbullying makes it 

especially harmful, as victims often find no respite from the 

harassment (Bala et al., 2022; 2023) [1, 2]. 

Bullying, a pervasive issue in schools, and sports fields, that 

extends beyond the classroom profoundly affecting students’ 

academic and athletic achievements. Victims of bullying often 

face diminished self-confidence, heightened anxiety, and 

social withdrawal, which inhibit their participation in team 

sports and collaborative activities. In team sports, where 

collaboration and trust are crucial, these challenges 

significantly undermine performance and discourage students 

from pursuing sports further.  

Equally critical is the role of bystanders—students who 

witness bullying—who can either perpetuate the problem 

through passive observation or intervene to foster a more 

inclusive environment. The dual impact of bullying on 

victims and the potential influence of bystanders highlights 

the need for comprehensive strategies to address playground 

bullying (Stanley et al., 2013) [23].  

Prevalence of Bullying 

Studies on school bullying in Indian context indicate that 

approximately 25.6% of students in Indian school’s report 

experiencing bullying, with this figure highlighting the 

widespread nature of the problem (Rana et al., 2020; Ramya 

and Kulkarni, 2011) [18, 17]. This statistic is alarming, as it 

suggests that nearly one in four students faces some form of 

bullying, which can lead to long-term psychological effects 

and hinder their overall development. The prevalence of 

bullying is particularly concerning in the context of team 

sports, where collaboration and trust are essential for success 

(Van et al., 2003) [33]. When students are subjected to 

bullying, their willingness to participate in physical activities 

diminishes, leading to a decline in both individual and team 

performance (Rani et al., 2021) [19]. 

 

Consequences of School Bullying on Victims and 

Bystanders 

School bullying has profound and lasting consequences for 

both victims and bystanders, significantly affecting their 

physical, emotional, and psychological well-being. 

 

Effects on Victims 
Victims often endure physical harm, ranging from minor 
injuries to severe consequences resulting from direct 
aggression. These experiences create a constant state of fear 
and hypervigilance, impairing their ability to engage in 
physical activities and disrupting their overall health. 
Common outcomes include sleep disturbances and chronic 
stress, which weaken immune systems and lead to further 
health complications. Victims frequently perceive themselves 
as powerless, diminishing their confidence in handling social 
situations. This sense of helplessness makes them more 
vulnerable to ongoing bullying. Verbal bullying is the most 
prevalent form, followed by relational and physical bullying 
(Wang et al., 2009; Santos et al., 2014) [41, 24]. Additionally, 
cyberbullying has emerged as a distinct form of harassment 
(Wang et al., 2009) [41]. Research indicates that boys are more 
likely to be involved in physical and verbal bullying, while 
girls tend to experience relational bullying (Wang et al., 2009; 
Santos et al., 2014) [41, 24]. The prevalence of bullying varies 
globally, with reports indicating that 15-20% to 70% of 
students experience bullying at least once during a school 
term. Age and grade level also influence bullying patterns, 
with younger students generally being more vulnerable 
(Olweus, 1994) [13]. 
 

Emotional Toll on Victims 
The emotional impact of bullying is deeply scarring. Victims 
often experience feelings of worthlessness, helplessness, and 
social rejection, leading to a decline in self-esteem and an 
increased susceptibility to anxiety and depression. Over time, 
these experiences can isolate victims, limiting their 
opportunities for meaningful social interactions and support. 
In the current study, victims reported diminished self-
efficacy—their belief in their ability to succeed in specific 
situations—which is a crucial predictor of behavioral 
initiation (Bandura, 1977) [3]. Individuals are less likely to 
engage in tasks they believe they cannot successfully 
complete. Academic engagement also suffers as victims 
struggle to focus, participate in classroom discussions, or 
collaborate with peers. This reinforces feelings of inadequacy 
and alienation (Zimmerman et al., 1992; Bandura, 2020) [38, 4]. 
The cycle continues: as victims' self-efficacy declines, their 
participation in team sports and collaborative activities 
decreases, further exacerbating feelings of inadequacy and 
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isolation (Smith and Lee, 2023) [26, 27]. Global studies 
highlight the significant role of self-efficacy in influencing 
performance outcomes across various domains. For instance, 
research shows that self-efficacy mediates the relationship 
between perceived support and academic success (Pajares et 
al., 2020; Smith and Lee, 2023) [26, 27]. Additionally, a study 
found a reciprocal relationship between self-efficacy and 
academic performance, indicating that initial performance can 
shape future self-efficacy beliefs (Wang et al., 2024) [35]. In 
sports contexts, a systematic review demonstrated a moderate 
correlation between self-efficacy and performance (Johnson et 
al., 2023) [10]. 

 

Impact on Bystanders 

The psychological consequences of bullying extend beyond 

victims to include bystanders, whose experiences can also be 

distressing. Witnessing bullying can evoke intense emotions 

such as guilt, fear, and helplessness (Thornberg et al., 2018; 

Smith and Carron, 2023) [26, 27, 39], particularly when 

bystanders feel powerless to intervene. Prolonged exposure to 

such incidents may lead to desensitization or moral 

disengagement, diminishing empathy and accountability over 

time. Conversely, bystanders who actively defend victims 

may face retaliation from bullies, amplifying their stress and 

anxiety. This complex interplay of emotions disrupts social 

cohesion within school environments, affecting teamwork, 

trust, and mutual respect. Moreover, the psychological toll of 

bullying can lead to increased anxiety and depression among 

bystanders as well. These effects can manifest in academic 

underachievement and reluctance to engage in physical 

activities. The cumulative impact not only affects individual 

students but also undermines the overall dynamics of school 

teams, leading to decreased performance and cohesion. 

Overall, the physical, emotional, and psychological 

repercussions of school bullying compromise not only 

individual well-being but also the broader dynamics of school 

communities. Addressing these multifaceted consequences 

requires a comprehensive approach that fosters resilience, 

empathy, and proactive intervention among all stakeholders 

involved. By creating supportive environments that prioritize 

mental health and encourage positive interactions among 

students, schools can mitigate the damaging effects of 

bullying on both victims and bystanders. 

 

The Impact of Bullying on School Sports  

Team sports, including cricket, football, and basketball, rely 

on unity and mutual support among players. Bullying 

fractures these bonds, leading to poor communication, 

decreased trust, and reduced overall team effectiveness. 

Perpetrators often dominate teams in counterproductive ways, 

such as by monopolizing decision-making (Cillessen et al., 

2004) [6] ridiculing teammates' mistakes, or excluding less 

confident players from key plays. For instance, a skilled 

player who belittles others' abilities may create an atmosphere 

of fear and resentment, discouraging collaboration and 

fostering hostility (Vveinhardt & Fominienė, 2020) [34]. Such 

behaviors not only alienate team members but also stifle the 

growth of potential talent within the group.  

During the current study around 38% of students reported 

experiencing bullying during PE classes. Experiencing school 

bullying during games can discourage them from engaging in 

sports altogether (Williamson & Sandford, 2018) [36]. Bullying 

not only affects the immediate experience of physical activity 

but may also contribute to long-term barriers to maintaining 

an active lifestyle, as victims may feel alienated or reluctant 

to participate in team-oriented settings (Wolke et al., 2013; 

Cowie, 2011; Schunk et al., 2012) [37, 7, 25].  

Bullying in schools can create significant barriers to students' 

participation in sports, particularly team sports. When 

students experience bullying, their willingness to engage in 

physical activities diminishes, leading to reduced motivation 

and a lack of enjoyment in sports. This discouragement not 

only affects individual performance but also undermines the 

overall team effort, as cohesion and collaboration are essential 

components of team sports. 

 Several key barriers arise from the impact of bullying on 

sports participation: 

1. Decreased Motivation: Victims of bullying often feel 

less inclined to participate in sports due to fear of further 

victimization or social rejection. This lack of motivation 

can lead to a withdrawal from social activities (Chhabria 

et al., 2020) [5]. 

2. Increased Anxiety: The stress and anxiety associated 

with being bullied can make the prospect of participating 

in team activities overwhelming for affected students. 

This anxiety can manifest during practices and 

competitions, further hindering performance. 

3. Diminished Self-Efficacy: Bullying can severely impact 

a child's self-esteem, and self-efficacy making them feel 

inadequate or unworthy of participating in sports (Schunk 

et al., 2012) [25]. This perception can deter them from 

trying out for teams or engaging in competitive 

environments. 

 

In team sports, the dynamics among players are crucial for 

success. If bullying occurs within a team, it can fracture 

relationships and diminish trust. The resultant fractures in 

team dynamics hinder both individual and collective 

performance, diminishing school teams' competitiveness and 

discouraging students from pursuing sports at higher levels. 

Victims of bullying especially avoid participation or 

underperform due to anxiety and low self-esteem, while 

bystanders, reluctant to challenge perpetrators, can 

unconsciously contribute to the toxic environment. In Case 3, 

Atul (name changed), a 10-year-old student in Class 5 at a 

respected private school is known for his quiet nature and 

artistic talents. He finds joy in drawing and often spends his 

free time sketching scenes inspired by nature. However, his 

introverted personality and unique interests made him a target 

for bullying. During lunch breaks, a group of older boys 

begins to mock him for his passion for art, teasing him for not 

wanting to participate in cricket games. The relentless teasing 

made Atul feel humiliated and anxious about attending 

school. The laughter of the boys lingered in his mind, causing 

him to dread lunch breaks. Gradually, he started to isolate 

himself, sitting alone during recess and avoiding the 

playground. Atul eventually opened up to the school 

administrator, an empathetic staff member who takes 

immediate action. She spoke with the boys' parents and 

addressed the situation, offering Atul a sense of relief. Despite 

this intervention, the bullying persists in a new form when 

rumours were spread that Atul is creating drama for attention. 

This emotional setback became too much for him to handle. 

In consultation with his parents, he decided to transfer to a 

new school, seeking a fresh start away from the ongoing 

harassment. His parents were shocked to learn the full extent 

of what had transpired, but they supported his decision for a 

healthier school environment. 

Cases like these underscore the urgent need for targeted 

interventions to restore cohesion and foster a culture of 
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respect and support within school sports teams. 

 

Strategies to Mitigate Bullying and Enhance Team 

Achievements 

 Empowering Individuals 

1. Empathy Training: Empathy training equips bystanders 

with the emotional insight needed to support victims, 

fostering a more cohesive team environment. Evidence 

shows that empathy training programs significantly 

reduce bullying by fostering understanding among peers 

(Reichl et al., 2012) [20]. 

2. Resilience Building: Initiatives focusing on resilience, 

such as mindfulness and stress management workshops, 

have been linked to improved peer interactions and 

reduced victimization (Davis & Hayes, 2011) [8]. 

3. Dialogue Facilitation: Regular discussions between 

students, teachers, and coaches about bullying incidents 

can help build a culture of openness and mutual support. 

Schools implementing peer mediation programs report a 

50% reduction in bullying incidents (Smith et al., 2023) 

[26, 27].  

 

 Strengthening Teams 

1. Team-Building Exercises: Studies highlight the 

effectiveness of cooperative activities like "trust games" 

in fostering unity among players, leading to improved 

team performance (Smith et al., 2023) [26, 27]. 

2. Inclusivity Policies: Addressing discriminatory practices 

and encouraging participation across diverse groups have 

been shown to enhance team morale and cohesion (Pepler 

et al., 1994) [16]. 

 

Institutional Policies 

1. Strong Anti-Bullying Frameworks: Implementing clear 

policies with defined roles and consequences has proven 

effective in reducing playground bullying (Olweus, 1994; 

Thornberg et al., 2014) [13, 31]. 

2. Educator Training: Training coaches and educators to 

identify subtle bullying behaviors ensures timely 

intervention. Research indicates that trained staff are 35% 

more effective in preventing repeated incidents (Rigby, 

2004) [22]. 

 

Apart from above programs educating parents about the signs 

and effects of bullying have been associated with better 

parent-child communication and reduced bullying cases. 

 

Conclusion 

Bullying on school playgrounds significantly affects team 

dynamics and discourages participation in sports, thereby 

hampering the overall achievements of school teams. 

Addressing these challenges requires a multifaceted approach 

that includes empowering bystanders, fostering empathy, and 

implementing effective policies. By creating supportive 

environments and encouraging active intervention, schools 

can transform playgrounds into spaces of collaboration and 

growth, ensuring that students can thrive both academically 

and athletically. Through collective efforts, the detrimental 

effects of bullying can be curtailed, transforming Indian 

school sports into a model of inclusion and collaboration, 

where every child has the opportunity to thrive. 

 

References 

1. Bala MIM, Chandana RM, Komala M. The Shades of 

Darkness: An Exploratory Study on Participant Roles in 

School Bullying Among Adolescents in Mysore City. 

IJNRD - International Journal of Novel Research and 

Development. 2022;7(9):884-892. 

2. Bala MIM, Chandana RM, Komala M. CLOSER - 

Inspecting Gender Differences in Participant Roles of 

Bystanders in School Bullying: A Study in Mysore City, 

India. International Journal of Emerging Technologies 

and Innovative Research. 2023;10(6):d33-d42. 

3. Bandura A. Self-efficacy: Toward a unifying theory of 

behavioral change. Psychological Review. 

1977;84(2):191-215. DOI:10.1037/0033-295X.84.2.191. 

4. Bandura A. Theoretical Perspectives on Human 

Development. Routledge; 2020. 

5. Chhabria MS, Rao A, Rao C, Somashekar AR S. 

Prevalence and Forms of Bullying Perpetration and 

Victimization in Indian Adolescents. International 

Journal of Medicine and Public Health. 2020. 

6. Cillessen AHN, Mayeux L. From censure to 

reinforcement: Developmental changes in the association 

between aggression and social status. Child 

Development. 2004;75:147-163. 

7. Cowie H. Coping with the emotional impact of bullying 

and cyberbullying: How research can inform practice. 

The International Journal of Emotional Education. 

2011;3(2):50-56. 

8. Davis DM, Hayes JA. What are the benefits of 

mindfulness? A practice review of psychotherapy-related 

research. Psychotherapy (Chic). 2011;48(2):198-208.  

DOI:10.1037/a0022062. 

9. Evans B, Adler AL, MacDonald DJ, Côté J. Bullying 

Victimization and Perpetration Among Adolescent Sport 

Teammates. Pediatric Exercise Science. 2016;28(2):296-

303. 

10. Johnson R, Thompson K. The self-efficacy and academic 

performance reciprocal relationship. Taylor & Francis. 

2023;6(1):98-102. 

11. Kärnä A, Voeten M, Little TD, Poskiparta E, Kaljonen A, 

Salmivalli C. A large-scale evaluation of the KiVa 

antibullying program: grades 4-6. Child Development. 

2011;82(1):311-330.  

DOI:10.1111/j.1467-8624.2010.01557.x. 

12. Olweus D. Bully / victim problems among school 

children: Basic facts and effects of a school-based 

intervention program. In: Pepler D, Rubin K, editors. The 

development and treatment of childhood aggression. 

Erlbaum; 1991. p. 411-448. 

13. Olweus D. Bullying at school: basic facts and effects of a 

school-based intervention program. Journal of Child 

Psychology and Psychiatry, and Allied Disciplines. 

1994;35(7):1171-1190. 

14. Olweus D. The Revised Olweus Bully / Victim 

Questionnaire. Research Center for Health Promotion 

(HEMIL Center). University of Bergen; 1996. 

15. Pajares F. Self-Efficacy: A Key Construct in Health 

Education. Health Education Research. 2020;35(1):1-10. 

16. Pepler DJ, Craig WM, Ziegler S, Charach A. An 

evaluation of an anti-bullying intervention in Toronto 

schools. Canadian Journal of Community Mental Health. 

1994;13:95-110. 

17. Ramya S, Kulkarni ML. Bullying among school children: 

Prevalence and association with common symptoms in 

childhood. The Indian Journal of Pediatrics. 

2011;78(3):307-310. DOI:10.1007/s12098-010-0219-6. 

18. Rana M, Gupta M, Malhi P, Grover S, Kaur M. 

Prevalence and correlates of bullying perpetration and 

https://www.kheljournal.com/


 

~ 495 ~ 

 

International Journal of Physical Education, Sports and Health  https://www.kheljournal.com 
victimization among school-going adolescents in 

Chandigarh, North India. Indian Journal of Psychiatry. 

2020;62:531-539. 

19. Rani S, Bhalla S. Sports education in India: A 

contemporary perspective. International Journal of Yogic, 

Human Movement and Sports Sciences; c2021. 

20. Reichl S, Smith V, Zaidman-Zait A, Hertzman C. 

Promoting Children’s Prosocial Behaviors in School: 

Impact of the “Roots of Empathy” Program on the Social 

and Emotional Competence of School-Aged Children. 

School Mental Health. 2012;4:1-21.  

DOI:10.1007/s12310-011-9064-7. 

21. Ranjith PG, Jayakumar C, Kishore MT, Binukumar B, 

Bhaskar A. Association between bullying, peer 

victimization and mental health problems among 

adolescents in Bengaluru, India. Indian Journal of Social 

Psychiatry. 2019;35:207-212. 

22. Rigby K, Smith PK, Pepler D. Working to prevent school 

bullying: key issues. In: Smith PK, Pepler D, Rigby K, 

editors. Bullying in schools: How successful can 

interventions be? Cambridge University Press; 2004. p. 

1-12. DOI:10.1017/CBO9780511584466.002. 

23. Salmivalli C, Peets K. Bullies, victims, and bully-victim 

relationships. In: Rubin K, Bukowski W, Laursen B, 

editors. Handbook of peer interactions, relationships, and 

groups. Guilford; 2008. p. 322-340. 

24. Santos JA, Cabral-Xavier AF, Paiva SM, Leite-

Cavalcanti A. [The prevalence and types of bullying in 

13- to 17-year-old Brazilian schoolchildren]. Revista de 

Salud Pública. 2014;16(2):173-183. 

25. Schunk DH, Zimmerman BJ, editors. Handbook of Self-

Regulation of Learning and Performance. Routledge; 

2012. 

26. Smith J, Lee A. Pre-Event Self-Efficacy and Sports 

Performance: A Systematic Review. PMC. 2023. 

27. Smith KF, Caron SL. Exploring the experiences and 

impact of middle school and high school bullying: A 

qualitative analysis of interviews with college women. 

Current Psychology. 2023;42:21505-21517.  

DOI:10.1007/s12144-022-03267-9. 

28. Stanley RM, Boshoff K, Dollman J. A qualitative 

exploration of the “critical window”: Factors affecting 

Australian children’s after-school physical activity. 

Journal of Physical Activity and Health. 2013;10(1):33-

41. DOI:10.1123/jpah.10.1.33. 

29. Thapa S, Sharma L, Meenakshi M, Mola DW. Unveiling 

Bullying Dynamics: Assessing The Phenomenon In An 

Indian Context. 2024;20(2):203-231. 

30. Thomas HJ, Connor JP, Scott JG. Integrating traditional 

bullying and cyberbullying: Challenges of definition and 

measurement in adolescents—A review. Educational 

Psychology Review. 2015;27(1):135-152.  

DOI:10.1007/s10648-014-9261-7. 

31. Thornberg R, Jungert T. School bullying and the 

mechanisms of moral disengagement. Aggressive 

Behavior. 2014;40(2):99-108. DOI:10.1002/ab.21509. 

32. Nansel TR, Overpeck MD, Dhaini S, Pilla PW, Ruan 

MB, Simons-Morton EM, et al. Bullying Behaviors 

Among US Youth: Prevalence and Association with 

Psychosocial Adjustment. JAMA. 2001;285:2094-2100. 

33. Van der Wal MF, De Wit CA, Hirasing RA. Psychosocial 

health among young victims and offenders of direct and 

indirect bullying. Pediatrics. 2003;111(6):1312-1317.  

DOI:10.1542/peds.111.6.1312. 

34. Vveinhardt J, Fominienė VB, Andriukaitienė R. The dark 

side of sport: Managerial bullying and harassment 

challenges in different types of sports. Journal of 

Business Economics and Management; c2020. 

35. Wang Y, Zhang L. The effect of self-efficacy and self-set 

grade goals on academic performance. Frontiers in 

Psychology. 2024. 

36. Williamson R, Sanford RA. "School is already difficult 

enough": Examining transgender issues in physical 

education. Physical Education Matters. 2018;13(3):57-61. 

37. Wolke D, Copeland WE, Angold A, Costello EJ. Impact 

of bullying in childhood on adult health, wealth, crime, 

and social outcomes. Psychological Science. 

2013;24(10):1958-1970. 

DOI:10.1177/0956797613481608. 

38. Zimmerman B, Bandura A, Martinez-Pons M. Self-

Motivation for Academic Attainment: The Role of Self-

Efficacy Beliefs and Personal Goal Setting. American 

Educational Research Journal. 1992;29:663-676. 

DOI:10.3102/00028312029003663. 

39. Thornberg R, Wänström L, Jungert T. Authoritative 

classroom climate and its relations to bullying 

victimization and bystander behaviors. School 

Psychology International. 2018;39(6):663-680. 

40. Salmivalli C, Lagerspetz K, Björkqvist K, Österman K, 

Kaukiainen A. Bullying as a group process: Participant 

roles and their relations to social status within the group. 

Aggressive Behavior: Official Journal of the International 

Society for Research on Aggression. 1996;22(1):1-5. 

41. Wang Z, Gerstein M, Snyder M. RNA-Seq: a 

revolutionary tool for transcriptomics. Nature reviews 

genetics. 2009;10(1):57-63. 

https://www.kheljournal.com/

