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Healthying physical education: On the possibility of 

learning health 

 
Dr. Ravindra Baliram Khandare 

 
Abstract 

As part of the annual activities at the British Educational Research Association (BERA) conference, the 

Physical Education and Sport Pedagogy Special Interest Group (SIG) organises a so-called Invisible 

College, where a Scholar Lecture is delivered by a researcher who has made a significant contribution to 

the field. This paper is the 2018 Scholar Lecture. 
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Introduction 

It is a significant privilege to be assigned to give the British Educational Research Association 

(BERA) Physical Education and Sport Pedagogy Special Interest Group (SIG) Scholar 

Lecture.11 Physical Education and Sport Pedagogy Scholar Lecture at the British Educational 

Research Association (BERA) Physical Education and Sport Pedagogy (PESP) Invisible 

College, Newcastle, 10 September 2018.View all notes Thank you for welcoming me here. It 

is incredible to follow in the strides of such a significant number of significant researchers in 

the field and to converse with you about issues that are near my heart.  

In this Scholar Lecture I will discuss two ideas that have tailed me throughout the previous 20 

years or thereabouts – wellbeing and learning. I contend that with regards to physical training 

and wellbeing instruction (PE or HPE or PEH) we should: 

 free wellbeing from death, infection, hazard and shortages,  

 free wellbeing from just being comprehended as a particular thing implying an 

individual's typical condition, and  

 free gaining from only being comprehended as individual and instrumental with regards to 

wellbeing in instruction.  

 

Thus, as opposed to binding wellbeing and wellbeing instruction to the avoidance of hazard, 

ailment and sudden passing, I will discuss wellbeing, in connection to learning, as continually 

being getting to be. All through the talk I utilize the representation of the swimmer in the 

waterway, as presented by Aaron Antonovsky, so as to go past individualistic, dualistic and 

instrumental thoughts of wellbeing and training, and rather recommend that considering 

wellbeing an action word – healthying – could be a method for purposeful and reevaluate the 

situation of wellbeing in physical instruction.  

Before I start, a significant proviso is the expectation to shun talking about wellbeing in a 

general ontological and widely inclusive way. Or maybe, the aspiration is to approach 

wellbeing logically by concentrating on wellbeing's connection to training, physical instruction 

and the lives of youngsters taking an interest in formal tutoring. Subsequently, my contentions 

are about re-imagining wellbeing in school settings, as opposed to tending to wellbeing as 

generally considered in open domains like medical clinics or the media.  

 

The idea of wellbeing  

All around, wellbeing has been supported as a noteworthy goal for physical training, and 

regardless of the numerous ways that wellbeing can be comprehended; a particular mantra 

apparently rules Western physical instruction settings as far as wellbeing being associated with 

high-impact limit, wellness, Body Mass Index, 10,000 stages for every day, or body shape.  
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Be that as it may, is this the best way to get wellbeing? 

Additionally, what are the fundamental suspicions with 

regards to what it is to be an individual when wellbeing is 

generally viewed as a fixed end point that every resident 

ought to endeavor to acquire and fit into. Give us a chance to 

consider this inquiry for a minute – what is wellbeing? If it's 

not too much trouble record what you think on a bit of paper.  

 

It depends – various suppositions about wellbeing  

On one hand, wellbeing has been viewed as something 

idealistic that speaks to a perfect condition or heading for how 

individuals should live their lives. These ethically 

standardizing viewpoints have regularly been identified with 

good conduct, where, for instance, homosexuality, political 

feeling and explicit female substantial capacities (for example 

pregnancy or feminine cycle) have now and again all been 

viewed as unusual and along these lines unfortunate.  

 

Learning, training and tutoring wellbeing  

In connection to physical training, ten years prior I set 

forward two principle lines of contention in the scholastic 

writing on the connection between physical instruction and 

wellbeing. All the more as of late, Richard Tinning (has 

depicted these situations as a division among 'interventionists' 

and 'educationalists'. One line of contention depends on an 

investigate of PE practice that for the most part centers on 

brandishing procedures and ball games.  

 

'Development as training and instruction as development'  

As we have seen, wellbeing is a perplexing idea. The 

equivalent goes for learning, but then it is amazing how 

frequently researchers guarantee things about the connection 

among learning and wellbeing without utilizing an express 

learning hypothesis.  

 

Ramifications for PE  

Applying Dewey's ideas of training and figuring out how to 

wellbeing in physical instruction yields a dream of physical 

training that has no closure past itself and a perspective on the 

instructive procedure as a constant remaking of understudies' 

encounters. The activity for PE instructors would thus be to 

supply ' … the conditions which guarantee development' 

(Dewey 1916 Dewey, J. 1916. Vote based system and 

Education. New York: Free Press. [Google Scholar], 61). 

Critically, these conditions don't should be generally shared, 

or be solidly profitable. To be sure, the possibility that 

youngsters ought to be comparatively taught in a one-size-

fits-all training solely portrayed by games or weight talks is 

contradictory to Dewey's position. Training is rather brought 

about by Dewey as an open-finished connection between 

sorting out the instructive circumstance and kids and 

youngsters' development, where, for instance, development 

and development societies ought to be something to be found 

through vague circumstances so as to guarantee the improved 

nature of future encounters. 

It is in this manner the connection that is basic here. The 

illustration of the waterway is again valuable in that it advises 

us that it is in the connection between the swimmer and the 

stream, for example in the demonstration of swimming that 

the doing and the experiencing happens. Dewey's chasing 

relationship takes this considerably further:  

Nobody would be capable effectively to talk about the tracker 

and the chased as segregated as for chasing. However it is 

similarly as ridiculous to set up chasing as an occasion in 

disconnection from […] every one of the segments.  

Further draws on Dewey's recommendation of 'verging' things 

in her proposition to investigate how we are 'bodying the 

world'.  

As a result, I recommend that utilizing healthying as an action 

word in physical training may conceivably weaken the less 

reclaiming highlights of predominant thoughts of wellbeing 

and license a re-imagining of wellbeing in physical instruction 

in a way that can motivate various types of wellbeing 

rehearses. Re-encircling wellbeing in such a way in like 

manner requires an acknowledgment of it as something that 

we do, as opposed to a descriptor of what we are or have 

achieved. It additionally reorients physical training in a 

Deweyian style to a matter of ' …  organising the forces that 

protect development', instead of recommending the end-

purpose of that development. The wellbeing assets for 

carrying on with a decent life would then be able to be found 

in the 'stream', with 'the 'swimmer' and in the connection 

between the 'waterway' and the 'swimmer'. Along these lines, 

wellbeing can take various structures. Pondering wellbeing in 

physical instruction as far as healthing is subsequently a 

method for achieving Dewey's thoughts training and 

Antonovsky's thoughts regarding wellbeing together in their 

particular study of supernatural dualisms. It is additionally in 

this feeling we ought to ask ourselves whether wellbeing 

ought to be viewed as an action word as opposed to a thing.  

Before proceeding onward to the more handy results of 

pondering wellbeing in physical training as healthying, it is 

important to fundamentally think about salutogenesis as an 

option in contrast to pathogenic wellbeing in physical 

instruction.  

 

Some basic reflections on a salutogenic point of view in PE  

As I have introduced my case up until now, a salutogenic 

point of view appears to offer a productive way to deal with 

physical instruction, where understudies can be furnished with 

aptitudes and basic capacities to meet the world and build up 

an alternate relationship to wellbeing, their bodies and their 

condition However, for me, everything that looks great 'of 

course' should be examined, for this situation as far as the sort 

of 'solid natives' that salutogenic viewpoints may create.  

In this unique situation, Marie Öhman and I (Quennerstedt 

and Öhman 2014 Quennerstedt, M., and M. With a 

salutogenic point of view there is a hazard that individuals 

will always need to chip away at keeping up and building up 

their wellbeing simply that tad more. Individuals are then 

condemned for life to taking care of issues of wellbeing and 

sound decisions on an unending treadmill of wellbeing 

improvement. In a neoliberal time of practically boundless 

decision wherein generally shared standards never again exist, 

the outcomes could be an all out healthification of individuals' 

whole presence, in that everything turns into a decision about 

wellbeing. We would then move from individuals' obligation 

(in a pathogenic sense) for not getting sick, and in this manner 

remaining sound, to their duty regarding getting to be more 

beneficial (in a salutogenic sense) on an endless continuum. A 

significant result of this is accordingly that an 'attention on the 

waterway' by need incorporates a basic methodology towards 

predominant neoliberal thoughts of independence and logic so 

as to be a sensible option for physical training.  

 

On the likelihood of learning wellbeing  

Throughout the years, numerous partners and educators have 

contended with me that in the event that I am directly in my 

evaluate, the best choice for physical instruction is move 

away from wellbeing when we investigate and conscious the 
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instructive purposes or the educating and learning substance 

of physical training. This is a result of the numerous issues 

joined to the standards around wellbeing and their outcomes, 

for example, an uncritical presentation of a more MVPA 

motivation. Yet, I am not prepared to do that yet. Regardless I 

stick to the vision that discussing wellbeing in physical 

training really benefits physical instruction and that we rather 

ought to recover an alternate idea of wellbeing. 

Notwithstanding, so as to do that, we (as I have contended) 

need to:  

1. Free wellbeing from death,  

2. Free wellbeing from just being comprehended as a 

particular thing, and  

3. Free gaining from solely being comprehended as 

individual and instrumental. 

 

Conclusion 

As I see it, two interrelated issues can help us to reclaim a 

different (in my argument salutogenic) notion of health in 

physical education in terms of possibilities of learning health. 

First, we need to ask different questions about health in PE 

and, second, we need to recognise the importance of 

pedagogy. 

For me, reclaiming a different notion of health in physical 

education is not primarily about providing new answers, but 

asking new questions. I previously mentioned Antonovsky's 

suggestion of asking questions like: ‘Why do people stay 

healthy?’ By combining Dewey and Antonovsky and thinking 

about health in physical education in terms of healthying we 

could actually ask different questions. Two things are 

essential here in relation to physical education. The first is 

that the questions should focus on health resources or barriers 

for health development, and not on avoiding risk. A powerful 

illustration is Britta Thedin study where, instead of looking at 

the obvious question of why teenage girls drop out of sport, 

she explores why and under what circumstances they stay in 

sport. Secondly, and this builds on Antonovsky's reminder 

that in relation to health it is probably easier to change the 

river than the swimmer, the questions should be about 

changing the river by focusing on the relation between the 

swimmer and the river. Let me illustrate. 
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